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there were more barriers to the attainment of their post-high school
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Abstract oi. 1.-roject 10, 9 D 1 )9

The problo. which preoted this rosearc was the increasing =,,,I.
of black high school students for guidace L career counsenntc.
These black youths frwl poverty neihb000ds -,Aeed to overco..o
nett° apathy L the lac7r: of al=eness clZ their parents of
possibilities for the:1r childreA, ''Ls :)roblal was brought q.)
the attention of the Institute for Colunity Affairs of 11:1_Acr)
University by the 3cho0 l Board of Coatesville when it roqested
its assistance in J,Ialzin a study of the vocational gUidance ,d-
partiaent with special attention to the contrastiug e:;:porioncos
fts black and white:pupils. This study was undorta%en in ilarch
1 969 and concluded La 1970. The 01:1.estiT)As to be eplored f.I.D.cao

1. How do black L white pup.1.1s cuApare as to a) their post lrbW.
school plans b) the role which outside influence plays.

,-1

c::,. Are tho counselors Yreasuring up to the responsibilities tno
owe the black students?

7,

o. Unat part does race play La the counseling process?
4. What are the effeets of social distance?
5. What are the attitudes to L-Lidanco on the part of both groil;'

The samples studied wore the mebers of Coatesville graduati
classes of 1969 L 1970. Those who retu:!ned useable quostion
included a tol;a1 of 422 La 1969 and 362 in.1970. Twenty per (;eHt
of all respondents were blac al!).est all cae from: families
wore blue collar and long time residents -of Coatesville.

The ;findings reVealed -

1. Both groups did not differ imch in their prmt high school
thouch the black male r,rouP did pTial !:,lore for semi-profess

skilled careers.
L. External influences played less of a role in vocational itsvosts

than persoral reasons 71.n both 7_7.rol.».
3. Traditional counseling systens heed reassessments in view

these results.
4. Blacl: students felt that their heeds were notbelng colsi(:,_.

sufficiently.
. 5. Black males reperted slightly more barriers. Despite this

feeling they expressed high hopes ,.7,d, deternination for te
future.

6. Blacks also revealed less reliance Oil altruistic,aseiotif
values.

7. Life goals of both graduatihg classes shewed greater ei:LZf0oce(1.
by sex than by race.

o
0 . Social distances studied indicated:

d. BlaJtant racisn is not the cliate of the sehool.
b. Teachers show greater acceptance of race. ,

c. Blacks c rn ites show clearer preference for own race.
cl. Blacks showed greater emphasis on race than white pupis or

teachexs.
9. Parents of both racial groups seeed. to lack knowledge

10. Black males reported in disproportionate numbers that tho:..-- d:A
not realize their educational aspiratiOns.

,... 3
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ltroducui

The Board of Mucation of the Coatesville Pea
School District, Coatesvillo, Pennsylvania, and the
local IT.Llar cha7)ter jointly requested the Institute
for Ce=unity Affairs of Li:peel:in University to under-
take [4;n analysis and study in depth of aspects of
their school systen with particular reference to the
relations of the races and the education of blacks.

Coatenv:ille9 Pennsylvania, is an industrial
town of approntely 159000 people. The proximity
of the town to the so,Ithern border made it a conven-
ient settlement for 70gro nigrPrits9 who bJeane worlrers
in its single large industry (Lukens Steel Conpany
They now form apnroyinately of the population.
In the Coatesville Area School System there aro
pro:Kirdately S9000 pupils "r2011 Coatesvir.e and neigh-
boring townships end boroughs. About 1,300 are in
high school and (.4 of of these are black.

Tbough t ere were no specific situations or
crises which sLirred the N:1ACP in Coatesville to ash
the School 1-To1 to undertake an investigation, there
seemed to exist a feeling that black students Were
not qetting their fair share in guidance, particularly
in vie7:7 of the new climate of risine' expectations in
the black community. The Director of the I.C.A.
meeting with nembers of the School Board and the NAACP
helped them to crystallize their thinking and to de-
fine their problems more precisely in terms that are
investigable and for which financing may be secured.
After several meetings, the following questions
emerged:

1. How do black pupils in a senior high school
compare with white pupils in respect to
their post-high school plans?

-2. What part does race play in the reported
influence upon post-high school plans?

To what extent do parents of black child-
ren Influence their vocational ambitions?



4. How do the post graduation career
periences of the black students copare
to white ,,tudents?

To what =tont does the solf-ipage of the
blacTh child change from the tine he enters
elo=ntary school to tho tirie he L7:,.L. duatcs

6. Are tbe high school counsolors moasurirw
11.1) to tho responsibilities they owe to
the black student body?

To build a uoving tean and secure e=,7sertit,.
the secured the cooperati.on of the F;chool of
Eduction of the University of Pennsylvania, the
Coi;;ion on IluTaan Relations of Pennsylvania, and
the Dellartnent of Psychology of Lincoln Undversity.
FinancirJ support cane from grants ,Jhich.
receivet'l. from the U.S. Departnent of Health, duca-
tion and Welfare. Dr. julian L. Greifer, Director
of I.C.A., acted as adninistrator and coordinator
of the stUdies.

The tean uas composed of DT. Arthur L. Dole,
Professor o.J. a-meatier, Dr. Passons and
Burness Brousard, of the Graduate fchool of Educa-
tion of the University of Pennsylvania. They wore
as5isted by Jales Cyphers, of I.C.A., and Sociolog
Instructor at Lincoln University, and students of
Dr. Greifer's classes at Lincoln University, and
members of the administration staff and facility of
the Coatesville YLrea Cchool District.

The main concerns as vieued by the team may be
LI,aiziarised along these lines.

Tt was considered _,portart for the sch.00l auth-
ortties to be aware of the differences as they may
e:cist betwee!:1 the white and Kegro h77gh school students
In their vocational epectations, ez:pectatl_ons of their
-oarents and thc, etent to w7lich the school authorities
and others Llay influence these e'moctations. Desnite
stiLlulus for higher cal7eer aspirations provided by the
conte!riporary revoluationary cTiate al-id the upsurso
of black mIlitancy, many young b7ac7x aro st1:10 bou7pd



to an o:aa 000 tson dest:noc3.
for 7_ow level job. asi)oct concerned the
val.:aes of the 7.-Teo adeloscent and 1c)-T the ap2e

af7noted by ther-' 17)eers in the --;t:?eet71. Yhese
fluences ns,y- often be socially clotrTh.outal ar0.9 thus

e Tulc77. of 110er Erleou-farierit the li:7ted
hor of his -pare:ots the blach bin school ;71511(lentf:
Jllay ne the ,7V:1,,cor, of tho school cou.aselor
t2.1an anyc his school ?flates.

-Iation of the effect o-r the total school
e7:_norier)cc _ - self-estee of the b7_ack 7Jas

tricluded as .J.ier possible noaaure of school offect-
Ve1e2S relatien to -7Lts minov1t7 counity. This

e))loratl_on rtD2.7.en by D57. Neni7 Conwell
Uha.i:man of r -aco*L- un rre 1Lt srCllolafI Della ant

RolD ort Sulyi t 1 Os

Between i-ay 196 a'0 February 1971 the follow:IDE
studies were carried ou-L

Date
10 Plans of 1969 Coaesrille fle-cio-os

Drn. A. Do7) and W. Passons

Plans _1 1970 Coatesvilie Seniors
Burness Broussard

BTack and Uhito Per9sectives of the
Future (based on 199 Study)

Drs, A. Dole and W. Passons

Nov. 1970

March 1970

Race as a Component of Social Distance
Among Black and White Secondary School
Stuöents and Their Tcc,chers March 1971

?s. A. Dole9 W. Passons B. Broussard

5. Black and lIhite Attitudes about
Guidance Observations_ from the
Field

Burness Broussard
April 1 71



6. Barriers aaid Asmtions, General-
izat:lons fron Research

Pr, A, Dole

7. Cu,tparison of Cliances La 2elf-Inage
of Illac.1.- and .111,tte 7:inder-
gartOn Throlln FlEh iJchool

r. uenry 0 Con-Inc-11

arrInrw-

A Tlio vroo C,

April 1971

l'fov. 1970

'Le sLL.fvey instrrwient 'ms the =0:)ventoy
7onr Flat,j-c2 by Dole. It was f.);:lstec-1(17 fin

reneated -la two parts anfor staAdad
1-)1?-ocoCuT'es to the GeYiller Class 7Ty the clatesvilIo
_Area Sener 3tc,ff durir the J7onths of

1:arc1 n(5. cy 1970. The euestionaaro:71 1:Toro 6.1ected
to two uoncral caestions.

1. Ho7:: do black pun ils 'J'.1 a sonior high chool
compare with white pupils rospoct to
their posthigh scbool plans;

P. What part does race play in the reported
i2f1_11encos 1.1pon post-high school pJars?
Of special interest is tho stability with
uhich 1970 seniors answered compared to the
1969 graauates.

I- EaaRPrIde7Its

In 1969 those who rethrned useable responses
IrEoluded:

GirTs - 0 ,

Boys - 106

blac 17 white - 179

black - 17 white -
IL

Blacks 20i'



Tn 1970 those who returned usobLo esponses
Included:

B072

TT.

bla

a
DO

fi - 157
to -

Orf

Tbo Coatesville scnAors of 195; and 1970 aro for
tbe par children of 7,Lonc established arca res-
idonts ho 7)a-Pge naj ority coe froD. blue collar

77r

Thc Plans in both yeal7s indicated plans
to entc7 sebool as tl,)c IJ choice anel L7fo to wor
full time rernanent1:7 as second clioiee. Amcn7
raale fielliors of both year g-PouDs, "crtor ujlttar
scx'vice" was listed as their thIrd cboice, while females
of both classes :listed other plans as tber third choI.co

bee=in a housewife, rol=ing, ctc. There
were few diffore:aces between blacks and Ithites
ezpressed plE7ns.

In the 1970 study as in the 1969 study, laci.z of
money and the draft yore major reported barriers to
the attainment of post-high school plans for a small
minority of the seniors.

V. amutpd..Deterp4inn71_s of Post-IIgIi SgJJJars

Analysis of the reported determinants of the 1970
seniors confjrmed the relatively lower importance of
external influences and vocational Interests com-
pared to personal reasons. This suggests a reassess-
ment of traditienal strate ies in vocational guidance.



vI

The occupational g
predoAinantl professio
cou'qtautdi;) and saalDrofesional
athietes ImnarforiA officio_
confired the result of the 1'69
larer percento of the 1970 black i_Aale ou
listed aspirations for seLl-lprofesienal and
occupations than the 1969 black 1TQ uubzroups.
Conserab7_y r:ore feales of te 197 son7lors
playlod to becerir) houscwives wore unde d

about their plans thav the 1969

1970 seniors were
teachers9 ac-

Tuter prosrar7lers
This

, 1011 1r

iiithie
7 1.1 7'60 'it `.T..1 70,0 2C, 9

7 . rrol
CV:11177 and nat:!_en9 ,u

m cc17 77,10

crd _orl1s ni-e not bol,_; ceT\s:i
ance is perceived as re M4-i
words hnvo chaued, ice. raci

the practico
raany of

11,nation."

B. renc

t7:7.at ueods
7;? voctcc1
To hi,

he.s
sp:Lue unese

bo-so o:nd deter-
on.

the blacl: youth

Differences by race and by se:-: were not snff-
icant on perce:Ived ariennt of "freedon" at Froaduation.
However, the blac7r. nales did re-oort slightly uore
barriers to atta.ining their next plans.

The black .;roups di-rce-ed froA mthites on altru-
istic values, school influence- and science Late-root.
There were significant sex differences on material
values, altruistic values, and school influence.
Determinants changed somewhat from 1969, especially

10



for race Jpnro11tly school policies rlay mal7c a
difference, althouh value influences are more import-
ant thn school Lofluences includina guidance).

Ir 19 9 and 1970 -'.en life goals rere neasured
there wore many nore difference 7 than by race
In attitudes, values, interosts, COflCOIIIS , etc., aboUt
the future and thei-c' lives, these youngsters, regard-
less of race, toadoc to respond more like members
crr ther own se group. .Doys were more money and
success oriented and girls nurturF71t and peolD
oriented.

Irt 195 and 1970, black rialos reported nore
often than wl_ite males that free time activities and
a cou w annselor. who as also athletic coach, el:erted

flinuence. The -1.71uerice of a black home econonids
teacher was indtcated by blac females in 1970 re-
0Donses.

Co SocI..

Race as a c=ponent of social distance was
studied tbrougb the use of a quest:Lonnaire which
plored the Interpersonal and inter-racial attitudes
of black and white youths and their teachers. 72our
personal attributes were- studied of people who were
most likely to be influential. These were race,
understending otbers, competency and trustworthiness
They were as17ed to rate 17 persons on a scale. Re-
spondellts wore as-1:ed to place each person in ntne
situations. This was measured on a fi:ve step scale
of acceptability. The following were the findings
:1:n re Coatec.vIlle Jlrea High School students and their
teachers.

1. Blatant _ cisu is not the climate of tile
school.

2. Teachers shor the greatest acceptance an
as epeeted, place competence on the high-
e t level.

Blacks and whites show clear preference
for their own race.



4. Acceptance is rarely based n a single
criterion.

5. Lil three groups Place a premium on under-_

standing or the need to be understood.

6. Blacks showed greater emphasis on race
than wbites rnd teacors. In considerinr;
other blacks they would stress trust-
worthiness and understanding.

7. Tibite adolescents rate race lower than
b1aci:s .

ptel of 1Q6n 'enl

colve

''11 7 eV

rarent perceptions,) hopes; preferences, exid eI:-
pectations for child were matched with the

hopes- Irefer-,ecs and o77a--,c1-.:tior,..-- _ _

Hits were defamed 1:lbera1ly as any reasonable
agreement.

41 parents of wbite males scered 24 hits
29 parents of bTaclr ..rmles scored 14 hits
49 parents of white ferflales scored 30 bits
31 parents of black femalos scored 17 lits
Ji+3 arents of all =,,mple members scored

0 ,_bAus

Conclusion: Although not statistically significant,
white parents were slightly more accurate. .The
Parents in more than two-f.Ifths of all instances
were not accurate about their children.

Is_colle!7e_atten_ance relate_to.hirth _statu_s a,
ationsrpn the borth children_ and their
Parents.?

Parent and child occupational aspiratians were
assigned Hatt-North &ES values. Thirty-six of 41
instances combined high (over 70) SES occupations

12



with eoUee attendance. Ho c
or

by sc:::

Cncluqi College attendance is in part assoc-
ated igh protige occupational asp5rations

an the part both of he child and of his parents.

11WO cn.oçl

oT. sch-)ol witbin

71-lo ni

,111-,tond col-

The responses of the seniors to the 199 suTvey
CoatesvilLe Hdgh School were matches against

the responsos of their parents in fall 1969 in
respect to c=ent major activity ttendin
school or college).

Of 11-1 Alit( males, 22
college or school, and
VIV of the sample were
college,

Of 29 black males, 18 or 62 planned on; college
or school, and 8 With this plan, or 28 : of the
sample, were attending a school or college

Of 42 white females, 21 or 50, hae. planned
on college or school, and 17, or 42% of the
sample were attending a school or college.
(Two were reported to be dong nothing, just
helping at home.)

Of 31 black femzles5 13 or 39,V) had -lanned on
college Or school and 10, or 325 of the sample
were attending a school or college. (Seven.
wore reportsd to be doing nothinP7 just helping
at home.

had planned On
20 with this plan, or
atterldinq a school or

Conclusion: The black males in disproportion-
ate nuibers did not realize their educational
aspirations. (A substantial group of black
females neitherwent on to school, worked, or
married.)

13



B. The_elf-Tn.Fige of and iiitc Ptpils
Ccared

Dr. Henry Cornwel1_, uho directed the 7-__dy in
self7esteem measured al' five grade level students
(2,567 from Kindergarten, 3rd, 6th, 9th, and 12th
grades) by a variety of poyehological tests. lifts

findings n.re-significant and bave imnel-tant heari
on race relations, administrative meltheds, and th.
curriculum content of the Coateqville Area Bchool
Syste. Hero are some of the significant firdings

1. TL, kindergarten and 3rd grade blac% ch:110ren
_arently have a lower self-e5tee7, than the
ite children. nowevor, at the 12t1i rade

u.oe situation is reversed and blac1,-, chi:Jdron
see to 1.1E1Ve a higher self ctooi tban the
whites at that level
Yhe feaTos have a tendency to show a higher
self-estee geriore0 _y with the cn t on o:f_

grade.

ATthou students , idertD_i :1th
taer, father, frien, and teacners in that

the 1:ic7-7 stucients toc7 to orlt,_e,-,
father, friends, and teachers to a 3mTer 0
than the vThite Students. I:V:aales indicate a
closer relationship to teachers and friend .

eh stud nts also show greater concentration
OD the individuaT and less social Interest.

oi-eneral, there appears to be a decline in
the importance in physical traits with an in-
creacle .:1_n the social. and 1.3ehavioal trrlits,
beginning with the 9th grade level.

IV. Recommendations

1. Black students need sp cial attention because
their parents are le., influential and are not
aware of opportunities and comunity resources
such as scholarships, tuition loans, college
preparation programs, etc.

14
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Black students ne d more career models. This
implies that more black teachers should be on
the teachin staff, and especiallv black coun-
selors in the guidance department.

There is _an apparent need for a follow-up
post-gr duate work e2meriences. This will
Provide a guide as to the effectiveness
of the counseling program, career selection,
and the degree of permanence of those earlier
choices.

4. Non-athletic black students and all 'ident
from low income families need greater counse
ing attention. They also apparently need
greater involvement in non-curricular school
activities.

-

It is apparent that there is a need for a more
comprehensive understanding on the part of the
average citizen as well as the local commlity
business und industrial leaders that counseling
is esseatiaT. The efrective functioning of
the school guidance program, and the contribu-
tion it ma17.es to the economic and social health
of a community would be aided by their support.
It would require a cocorr-mr effort on the
part of the school and other agencies to develop
a program in commanity education to accomplish
this.

6. The racial polarization as indicated in the
social distance report needs particular atten-
tion on the part of the schools. First to
develop a program of studies which auts acro s
all_age groups in the school population. Sec-
ondly, since_the school can not turn the com-
munity around, it is essential that mjor
attention be paid to community educatlon as
indicated in item five. The average citizen
today is tax conscious, especially in view of
rising school costs. To build a more compre-
hensive school guidance and inter-racial educa-
tion programs will require massive community
backing. This can come about only if a wide
program In community education is promoted
with the cooperation of organi ed community groups.

15



The need for students to becomn community
minded and less concentrated on self has been
indicated. Therefore, a_program for volunteer
services in community endeavors should be
introduced. Participation in comunity life
may broaden their career horizons as w11
contribute to racial understa-dTng.

Problems for future research:

The drop in selI-irilae of the black girl
at the 9th grade level.

(b) Factors which have influenced the rev
in self-image at the 12th grade.

(c) A follow-up on career choices three
four v'ears after graduation.

) The el:tent of the interpla;c; bet7een area
job potentialities in business and indust
and the guidance prora,I.

re 4.1 4-, 1

le
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3ACK AND WHITE PERSPECTIVES ON THE FUTURE

Arthur A. Dole and WillIam R. Passons

Blacks have traditional y peen under-represented in colleges, -any trades.,
d professions and over-represented in semi-skilled and unskilled e _potions.

However, this soeial situation may be changing. Certain industries nave begun to
court black prospects. Colleges and universities are reassessing the use of
traditional admissions requirements for blacks and establishing helping programs
to make equal educational opportunity more than revolving door flirtations.
Rceently, Hersert (1965) seneluded that race may be diminishing in importance as
a variable in occupational choice.

In recent years weeping efforts have been made to change the status of
black Americana. With these changes has evolved the need to reassess traditional
forces which may bear upon the plans of,black youth. For example, older studies
of reported influences upon high school plans (Roe, 1956, Dole, 1961) suggest
that peers have more impact than parents, school personnel, or educational proce-
dures. Within the framework of role theory. Herriott (1963) examined the lavel of
aspiration of high school students in Western Massachusetts. He concluSA that
level of aspiration varies with the level of self-assessment relative Li others
ani level of assessment perceived from significant others. As in othe studies,
peers were highly influential, but school counselors were also highly related to
edoestional aspiration. A major question is whether these., findings stand up
under cross-validation among blacks.

Previous studies of influence upon high school plans have not considered
race as a variable. Inspection of the widely circulated Y hook the Disndva
!Aged Woody (1967) revealed little consideration of such topics as educational
plans, occupational choice, or vocational opportunities. After summarizing
studies on personal and sociological variables associated with the occupational
choices of Negro youth, Hessen remarked, "Little empirical evidence was found,
however, establishing a relationship between amount and kind of guidance provided
by the schools and the Negro youth's occupational choice, and it would seem that
more study is needed in this area." (Herson, 1965, p.I50).

Recently a few studies have been published on Negro motivation. For instance,
Williams and Byars (1968) studied the relationship of self-esteem among blacks
and related it to the conflicts in aspirations felt by black youth in our "transi-
tional society", Gottlieb (1967) has investigated the motivation for becoming
middle-class among black and white Job Corps youth. He questioned the myth that
lower class subcultures have an inherent propensity for discouraging social
mobility. A recent issue of the Journal oflocial Issues (Epps, 1969) was devoted
to the motivation and academic achievement of black Americans. The controversial
Coleman Report On Equal Educational Opportunity, while a significant document on
the effects of integration in the schools in a broad sense, was but a beginning
for years of work to be conducted at local levels. (Pettigrew, 1968). However,
Katz, after a critical review of the research literature concluded that "...psych-
ologists have contributed little to the understanding of motivational problems of
disadvantaged students. Scientific knowledge has barely -dvanced beyond the

1-YTWT11:;risentation to the American Educational Research Aseociation in
Minneapolis, Minn., March 1970. The assistance of Sharyn Barbee and John Flor
is gratefully acknowledged.

. 17



conventional wisdom of the teachers

Costerville P ans Proiect

.
(Epps 3969, p.23).

The Costerville Plans Project is sponsored by the Costerville Pu lic Schools,
Lincoln University, and the University of Pennsylvania. (Coaterville is a pseudo-
nym for a small industrial city in a mid-Atlantic state.) It is concerned with
the complex process of decision-mnking among black adolescents during a period of
profound social change and with the influences of counselor, teacher, and parent.

The purpose of the present pilot study is to examine how black secondary
school students differ from their white peers in eheir life planning and motiva-
tional patterns. Black and white males and females are compared on post-high
school plans, occupational preference level, diveraites ef their occupational
preferencee, confidence in occupational hope, reported determinants of post-high
school plans, and vocationally related concerns, interests and values,

METHOD

Sampl-e

The subjects were members of the 1969 graduating class of Costerville Seni
RIgh School. Both the black nnd the white students he4 lived most of their lives
in Costerville, and for the most part were the children and grandchildren of
established, blue-collar families. The questionnaires were completed by 402 stu-
dents. To be classified as usable the respondent, on audit, had to have completed
most of the items and to have indicated membership in the black or white racial
group. Of 226 girls 957 submitted usable protocols. Acceptable protocols were
obtained from 196 male seniors (895). Since males differ in major respects from
females in career development, the sexes were treated separately. In sum, there
were four subgroups consisting of 37 black males, 47 black females, 137 white
males and 144 white females.

Instrements

Two instruments were used in the study. You and Your Future, adapted for use
in Costervilla from previous applications in Hawaii and California (Dole, 1961,
1964, 1969), includes 88 self-report items, tapping personal and social character-
istics, post high school plans, determinants of preferred post high school plans,
and occupational aspirations and expectations. Also, the instrument yields eight
scale scores, measuring determinants of post high school plans and derived from
previous factor analyses. (See Appendix A). Also included was the Life Goals
Inventory, an open-ended measure of career attitudes and interests, which yields 29
scores. (See Appendix A). Both instruments were administered to the students in
groups by Costerville Senior High School under standard procedures in June, 1969,
just prior to graduation.

DaSa Analyses

Responses to both instruments were coded, punched on IBM cards, and treated
comparatively with chi-square or simple analys s of variance to test differences
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for _agnificance. In addition supp1cmentry analyses were made of each item and
all items were factor analyzed. Results of thcae sudiea will not be reported
here but will be used in the discussion eection. Present comparative results
should be considered as possible leads for further investigation rather than as
definitive. Additional analyses are in progress as well as a replication on the
1970 graduating class.

RESULTS AND DISCUSSION

Plans Aftei Graduation

e when young people leave sec ndary school they may f llow a variety
plans (work, military service, education, etc.) within a brief time, each senioa
was asked to respond to each of 12 poasible plans "within six months after
graduation." "Go to work temporarily" was the most popular plan for all four sub-
groups and was endorsed by approximately four out of every ten respondents. For
the white males and females "Enter a four-year college" followed in popnlarity.
Approximately three out of every ten white respondents checked this option. Xn
contrast, "Go to work full time permanently" was the second most popular plan for
the black seniors. Of interest is that the black senior malea were more interest-
ed in some form of further education, except for four-year college, then were the
other subgroups. The options, "Enter a two-year college", "Enter a business or
commercial school", and "Enter other schools", when combined, weae endorsed by
approximately half of the black male respondents. A separate analysis, treating
plans after graduation as a co-variant,is in progress.

Occupational _Level

The Costerville seniors were presented with a list of 93 pre-tested occupa-
tional titles. Responses to "Which one would you like to be? were grouped for
analysis according to a modification of the occupational level classification
system developed by the U.S. Department of Labor (Table 1). As is typical of
high school students, aspirations for white collar occupations predominated and
far exceeded projected available opportunities. Somewhat more than their white
peers the black Costerville seniors chose semi-professional (entertainers, ath-
letes,) and clerical vocational goals.

.ft.P. 4.4.1 3.MJ

INSERT TABLE 1 ABOUT HERE

1

To teat for significance, the goals were collapsed into high level and low
level categories. Of 93 occupational titles presented, 71 were checked by one or
more of these students. Written responses to the option, "other" provided 33
different, additional occupational titles supplied by 47 respondents. Of the 104
different titles thus obtained, 76 were considered high level or white collar.
That is, they were classified as professional, semi-professional, managerial,
sales or clerical by the D.O.T.; they required considerable cognitive skill and
formal education; and traditionally they have included relatively few black work-
ers. The remaining 28 titles were categorized low level--blue collar or "apron"
activities. They included skilled, semi-skilled, unskilled, domestic service and

19



housewife classifications.

As indicated at the bottom of Table 1, the black seniors, especially the
females, tended to narrow theler range to the high level occupational titles more
frequently than the white seniors. This avoidance of the low level, easy entry,
titles may represent a new spirit.on the part of these young people. A follow-up
would be valuable eventually in determining whetber such "high hopes" were a
function of lack of appreciation of reality, defensive overaspiration, or a recog-
nition of newly opening, real, non-traditional opportunities.

pj.329.1-s1.1.LILIE122,g_j2csu

Because entry into many occupations has been more restr cted for blacks than
for whites, diversification was selected for analysis. Diversification of occupa-
tional preference was defined as the number of different occupations chosen by a
group, adjusted for the size of the group. In a group with a maximum diversifica-
tion index of 1.00 each person would have selected a different occupation. In
contrast, a group with low diversification would have limited its choices to a
mall proportion of occupations. Tbe diversification indices for the four sub-
groups are reported in Table 2.

INSERT TABLE 2 ABOUT _'RE

The black males showed the highest diversification index (0.84) among the
total occupational prefeeences. Also, a chi-square analysis revealed that the
black males demonstrated a diversity among the total occupational preferences
that was significantly greater than the other three subgroups.

Chi-square analyses were also used to examine diversification within and
between high and low occupational levels. The data indicated that the black
males, in comparison to the other subgroups, were significantly more diverse in
their choices within both the high level and the low level occupations. In none
of the four subgroups were significant differences noted in the extent of divere
sity between high and low level occupations.

In comparing whites with blacks within the sex groupings, we consider the dis-
crepancy index as a rough, approximate measure. Because of the large discrepan-
cies in size, it is difficult to make a precise adjustment for unequal N's. (Note

that when N> K, the maximum possible index falls below 1.00). It may be then that
the Iligher diversity index for black males than for other groups is some sort of
artifact. Mt prefer to assume that it represents a real, differential response to
a perceived increase across the range of opportunities. A man who has lived for
years on pork and beans may be more likely to heap his plate at a smorgasbord with
a little bit of everything than someone who has had a broader diet.

Confidence tn Occupational Hope

The see:ants indicated their confidence in the likelihood "That ten years
from tO41' you would actually be working in the occupation you listed above as
your first choice" (Table 3). All four groups tended to give odds of 10 to 1 or



higher that they would indeed be in their occupational choice ten years after
graduation. However, the black males were slightly less confident than the other
groups and the black females were more frequently frank to say "I don't know".
(Note that the differences between- groups should be interpreted cautiously as a
test of statistical significance reached only the 20 percent level of probability.)
In light of follow-up studies of ;ligh echool populations which indicate that fewer
than one out of three actually attain otated occupational aspirations and that
occupational choices are notoriously unstable among young people, it seems safe to
conclude that these seniors were probably unreasonably optimistic at the time
they graduated, Whether guidance programs should develop realists and dampen
high hopes is another point for careful consideration and discussion. One obvious
risk is that if a guidance specialist objectively presents the facts of occupa-
tional availability and the probabilities of attainment, his well intended efforts
may be interpreted as prejudice, especially if the counselor is white and the
student is black. A second risk is that a teacher or counselor who is consciously
or unconsciously racist will misunderstand and misuse this sort of information.

INSERT TABLE 3 ABOUT HERE

cp_amaci_ps...minants

What determined the senior's next plans sfter graduation? Mean scores on
eight determinant scales are reported in Table 4. Each scale measures the degree
of importance of the determinant to immediate post high school plans. The mean
scale values have been adjusted for an unequal number of items. (The results of
analyses by item, factor analyses, as well as analyses of variance are available
in supplementary tables.)

INSERT TABLE 4 ABOUT HERE

The three determinants of most importance to the subjects were Material Value,
Academic Value and Altruistic Value. No significant differences by race were
noted among these variables. That is to say, desire to provide for oneself,
identification with scholastic activities, and concern for others were not re7ated
to racial differences. As expected, females, especially the white females, had
higher Altruistic Value scores, suggesting strong interests in parenthood and
children.

Race Differences were noted on three ef the determinants. On Conformity the
blacks, especially the males, were more influenced than the whites by significant
others such as parents, peers, and relatives. Consistent with this was the finding
that black students of both sexes assigned significantly more importance to School
Influence as.represented by teachers, counselors, tests, and career days. Also,
black students, particularly the males, placed significantly more importance on
Humanities Interest (art and music) although it was of little relative importance.

If value determinants rather than direct influences or interests were indeed
mo t influent al in planning and if values were relatively independent of race,
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there may be an impocant implication for those concerned wish gu dance.- These
young people may have been looking more within ttemselves, basing their decisions
on self-defined values, rather than relying upon external influences such as
school procedures or friends or on thsir like or dislike of a specific activity.
Assuming that the value determinants were ma urea_ of internal control, then it
may follow that the black seniors es well as the whites accepted ehe system at
the time of graduation.

Life Goa InventoL

The Life Goals_Inventor-r is an open-ended measure of concerns related to
personal aims, quests, interests values, and ambitions. Scores on each of 29
categories are assigned according to a precoded classification system and may
range from 0 to 20. In assessing groups rather than individuals a Mean score
above 1.00 on any category is considered to reflect an important characteristic
of that group. In Table 5 the mean scores on the Life Goals Inventory of the
black and white seniors have been presented in appro:aimate order of frequency.
(Results of analyses of variance are reported in supplementary tables.) Each
category of the Life_Goals _Inventorz is defined in detail in Appendix A. Note
that factor analyses and intercorrelations have yielded low relationships between
LG1 categories and determinants despite apparent similarities in content. See
also Dole, 1958, on the classification of sentence completions.

MM. mml I, fa . mgE ..kry

INSERT TABLE 5 ABOUT HERE

Clearly, differences between groups on the inventory were much more frequently
a function of sex than of race. Differences between males and females, in general,
are consistent with such differences on other measures of interest, values, and
concerns and with differences in other studies in which the Life Goals Inventory
or the Vocational Sentence Com letion Blank has been used.

On the Life Goals Inventory each of the four subgroups of Costerville seniors
stressed Recreational activities (sports, social life), Satisfaction (happiness),
Other People (friends), and Achievement (success). All groups averaged approxi-
mately three on Other--that is three completions which could not be classified.

Although blacks and whites tended to respond similarly to this instrument,
they did differ significantly in a few categories. The black seniors were lower
on Satisfaction, more likely to Omit a response, suggesting perhaps less willing-
ness to reveal themselves, they were more interested in Household Arts such as
cooking, and they were less likely to prize Relaxation. Although very few of

-these seniors volunteered any interest in Scientific activity the black males and
females were even less inclined in this direction than the whites.

'hie

AN INTERPRETATION

The authors presuppose a sequential working model of career development in
at crucial choice points--or transitions fsom one educational-vocational

aosition to another--the influences upon the individu al are multiple and complex.
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In this study we have emphasized perspectives on the future reported by blacks
and whites from a stable, working class, industrial community. These young people
were just about to leave high school at a time of profound social change.

Confirming studies in this series of black pup_ls in Oakland and of Oriental
Americans in Hawaii (pole, 1961, 1969), differeaces in attitudes and ascupational
aspirations were frequently associated with sex role. Although on most vari-
ables the black seniors did not differ from their white peers when sex was con-
trolled, they did respond distinctively in a number of respects. The black male
and females showed a narrower range of occupational level than their white peers,
perhaps overaspiring defensively. Compared to the white males, the black males
were more diverse in their occupational choices and less confident of attaining
them; they were more influenced by school procedures, and were more liaely to con-
form to the expectations of significant others. There was a hint in 'some of the
data that the black females looked forward to a coping role rather than to the
traditional helping role.

Both black and white youngsters, like other groups at their developmental
level, stressed Material, Achievement, and Recrea onal (fun) considerations; yet
in contrast to the whites the black young men and women were less inclined toward
7stisfaction and Relaxation (pursuit of happiness?) and less willing to reveal
themselves. They seemed slightly more "up tight" but not militant. To generalize,
Perhaps they were prepared to strive for success and the good things in life
through education and work, but, realistically foresaw a serious endeavor in which
one must keep his cool.

On the basis of current research on black and white youth several variables
seem especially promising for further study in relation to perspectives on the
future. For instance, internal vs. external controls, geographic origin, socio-
economic status, exposure to models, developed abilities and skills, and family
and community expectations and reinforcement patterns. Progress in educational,
social and developmental psychology, in addition to clinical observation and inter-
views in the field, may yield additional hypotheses. Eventually they may provide
sound strategies for facilitating the integration of the disadvantaged into
American society. Although the times are troubled, we are at the beginning of an
exciting period in educational research.
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Couterv _le Project

TABLE 1

RANGE OF OCCUPATIONAL GOALS CLASSIFIED BY LEVEL

Occupational Goal

Of 93 occupational titles
"Which one would you most
like to be?" Titles then
classified by level.

Professional

Semi-professional

Managerial or official

Clerical or sales

Domestic, personal service,
or pr '1'ective 11

Males

% Blacks
(N=37)

% Whites
(N=137)

Female

% Blacks % Whites
N=47) (N=144)

24

22

8

Skilled

Semi-skilled

Unskilled

Housewife

Other, don't know, no
answer

High level
Low level

14

21

Goal Classified by Level

65

22

15

12

2

19

3

4

22

30

15

2

21

=.

9

37

5

11

12

10

12 20

35
58
42

87
13

73
27

2 - 15.59, df

1Includes professional, semi-professional, managerial, clerical or sales
and other write-ins classified as above.

*p 4..05

.01 25



Co erville Project

TABLE 2

DIVERSITY 1 OF PREFERENCES AMONG OCCUPATIONAL LEVELS

Preferred Level
Males Females Total

Blacks Whites Blacks Whites
(N=37) (N=137) (N=47) (N=144)

High (K=76) 0.79 0.49 0.40 0.35 0.45
Low K=24) 0.92 0.41 0.50 0.34 0.45
Tote (K=104) 0.84 0.46 0.43 0.35 0.45

High
Low

Chi-Square of Diversity Within High and Lov7 Level

Chi-Square Between High and

8.67*(3df)
7.05 (3df)

Chi-Square By Total Occupational Preferences

16.46**(3d0

IDliversity represent when K=number of different occupations chosen by group
and N=number of individuals in group. 1.00=maximum diversity.

> .05



Costervill- Pr ject

TABLE 3

CONFIDENCE IN OCCUPATIONAL HOPE

Confidence

"Suppose you'are a gambler. What
odds would you give that ten years
from today you would actually be
working in the occupation you
listed above as your first choice?"

les Fe le
1

% Blacks % Whites
(N=37) (N=137)

1

1000 to 1. Almost certain
I will be in that occupation.

100 to 1. Highly likely that
will be in that occupation. 11

% Blacks % Whites
(N=47) (N=144)

20 19 20

17

10 to 1. Pretty likely that I
will but maybe I won't be in
the occupation. 16 15

1 to 1. Odds about even. Maybe
I will but maybe I won't 5e in
the occupation. 38 23

1 in 10. Realistically it's
pretty unlikely that I'll be
in the occupation. 4 2

1 in 100. In fact, it's highly
unlikely that I will be in the
occupation.

1 in 1000. Almos': certain I will
not be in that occupation.

I really don't know.

No answer.

11

2

2
x- .= 21.69 (df = 15)

27

4

5

4

11 17

19 14

11 23

2 2

4 2

2

6

3

10

7



Costerville

TABLE 4

MEAN SCORES ON DETERMINANT SCALES

Males Fe ales
Determinati
Scale Blacks

(N=37)
Whites
(N=137)

Blacks
(N=47)

Whites
(N=144)

Material Value 1.46 1.40 1.41 1.41

Acadamtc Value 1.42 1.34 1.37 1.47

Altruistic Value 1.25 1.09 1.25 1.37

Conformity 1.29 1.03 1.08 1.08

Experience 0.98 0.90 0.93 0.88

School Influence 0.91 0.70 0.77 0.70

Science Interest 0.78 0.74 0.50 0.54

Humanities Interest 0.76 0.41 0.54 0.47

ANOVA

Sex Race SXR

MP' 4

0.*

* *

=0. WM ME

Note: Mean scale values represent degree of importance adjusted for unequal
number of items.

0=of no importance, 1=

.05
*IT< .01

importance, 2=of great importance.
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Category

Recreational
Other
Satisfaction
Material
Other People
Omit
Achievement
Effectiveness
Vocational
Social Service
Independence
Domestic
Academic
Problem
Mechanical
Household Arts
Intellectual
Relaxation
Persuasive
Artistic
Literary
Outdoor
Active
Musical
Recognition
Computational
Scientific
Armed Forces
Clerical

TABLE 5

MEAN SCORES ON LIFE GOAL S INVENTORY

Males Females ANOVA

Blacks Whites Blacks Whites I Sex Race SXR
(N=37) N=137) (N=47) (N=144)

3.51 3.68 2.51 3.43
2.89 3.50 2.87 2.89
1.79 2.03 1.46 2.82
1.76 1.64 0.72 0.49
1.70 1.25 2.94 2.78
1.65 0.63 0.79 0.38
1.32 1.60 1.21 1.28
1.00 0.74 0.94 1.16
0.87 0.94 1.09 0.99
0.73 0.45 1.66 1.47
0.60 0.93 1.21 1.10
0.50 0.60 1.40 1.81
0.51 0.46 0.79 0.61
0.51 0.64 0.74 0.57
0.57 1.23 0.11 0.11
0.19 0.04 1.23 0.60
0.49 0.48 0.57 0.60
0.30 0.69 0.26 0.45
0.43 0.26 0.13 0.06
0.43 0.20 0.02 0.17
0.30 0.21 0.62 0.46
0.24 0.30 0.23 0.56
0.24 0:22 0.13 0.31
0.19 0.12 0.19 0.17
0.11 0.24 0.43 0.11
0.11 0.17 0.19 0.18
0.03 0.18 0.02 0.09
0.05 0.04 ---- 0.01
---- ---- 0.21 0.11

.05

=

M

=

=



Coaterville Project

APPENDIX A

DEFINITION OF DETERMINANT SCALES

Each scale measures reported degree of importance in determining immediate post-
high school plans.

Conformity--Value of prestige; influence of parents peers, and relatives.
Academic Value--Influence of classes; value of aptitude for speciality, opport-
unity for specialization, and satisfaction; interest in ideas and words.
Material Value--Value of practicality, security, potential income, independence
and advancement.
AltruibLic Value--Value of serving others, self-improvement, and parenthood;
iitterest in children and youth.
School Influence--Influence of teacher, counselor, tests, nnd career day.
ExperienceInfluence of work experience, movies and TV, people in field, and
work with adults.
Science Intere --Influence of hobby and free time activities; intere t in
machines, numbers, science, and plants.
Humanities Interest--Interest in music and ar

DEFINITION OF CATEGORIES ON LIFE COAL

Each category measures the number of sentence completions. Stems are designed
to elicit open-ended statements about interests values, hopes, quests, aspiza-
tions and concerns.

RecreationalLeisure time activities such as football, watching TV, wr ting
letters, dancing, reading novels, travel, making love, and being with one's girl
friend.

Other--All responses not elsewhere classified such as religious topics, world
affairs, personal references, nonsense, and ambiguities.

SatisfactionA desire for gratification, happiness, interest, liking or
enjoyment.

MaterialThe attainment of some tangible objective such as m.&-/e; a new car,_-------
house, or fur coat.

Other People--Positive statements about friends, other persons or consideration
for others, sociality, liking to be with other people, esteeming qualities of
friendliness, understanding.

OmitAny failures to compl te sentences.
Achievement--Expressions of goal attainment such as success, accomplishment,

doing one's best.
Effectiveness--Desire for smooth functioning, for attractive personal qualities

such as ability, charm, or competence.
VocationalGeneral expressions related to work, career planning or a job,

also the future or to one's life role.
Social Service--Helping people, intezest in the behavioral sciences such as

sociology, psychology, economics; citizenship, enjoying children, foreirl peoples;
hope to be teacher, doctor, nurse.

Independence--Free to act as one pleases, being on one's own.
Domestic--Family living, marriage, having children.
AcademicEducation and formal learning such as liking school, wishing to
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graduate, grades.
Problem--Personal problems or feelings of tension; bad health, fear, anxiety,

depression.
Mechanical--Activities f.n which hands, machines or t ols are used; as engineer-

ing, model cars, or buildin- things.
Household Art --Homemaking activities such as sewing, cooking, or cleaning.

Study of home economics, occupations such as cook, cafeteria mmnager.
Intellectual--Activities requiring the use of the subject's mental equipment,

planning, talking; qualities of originality, curiosity, intelligence.
Relaxation--General emphasis on being relaxed, absence of activity, sleep.
Persuasive--Leadership, control, competition or operation upon others as in

selling, busiLess.
Artistic--Creative activities, drawing, designing, architecture, painting.
Literary--Easentially verbal activities such as study of English, history,

languages; occupations like writer, lawyer, journalist; writing reports, reading
non-fiction or classics.

-----Outdoor--Specific activities conducted primarily outdoors; such occupations
as farming, fishing, veterinarian; hobbies of gardening, hunting, fishing,
liking for sea.

Active--Physical activity or variety, keeping busy, disliking routines or
passivity.

MusicalPlaying an instrument, Singing, conducting, enjoying Jazz rec rds.
Efsamities--Desire for fame, approval of others, acceptance or love from

others.
Computli2E21--Number operations as in mathematics, accounting.
ScientificBiological end physical sciences, physics, chemistry, geology,

xperimenting.
Armed ForcesMilitary activiti s Interest in Army, Navy, or Marines or in

reading about war. Aspirations for mi itary roles such as general, capta.n,
rgeant.
OlericalOffice work requiring precision and accuracy, typing, filing.



RACE AS A COMPONENT OF SOCIAL DISTANCE
AM NG BLACK AND WHITE SECONDARY STUDENTS AND THEIR TEACHERS'

William R. Passons .Arthur A. Dole
University of Pennsylvania

Bu_ ess Broussard

Among the most pressing concerns confronting our society are the schiarns between
the various subcultures, especially blacks and whites. RacialyaeTerencasare acquired

early (Asher & Allen, 1969) and persevere. However, there is currently a surgence of
pride in 'being black, particularly among adolescents (Banks, 1970). During this
period of social change it seems appropriate to explore interpersonal and interracial

attitudes among black and white youth.

The concept of social distance offers 6 framework for approaching this problem-

Bogardus (193)) suggests that there are varying degrees of interpersonal intimacy on
which a person may accept another. In addition social distance reflects the multitu-
dinous_interactions between acCepting another and persnnal characteristics of the
other (Iriandis & Triandis, 1960). These personal characteristics, when employed as
criteria for interpersonal attraction, are considered components of social distance--

the willingness to associate with another person or group.

In the present study four characteristics were employed as components of social
distance. They were race, ability to understand others, competency, and trustworthi-
ness. These four components of Social distance were expressly selected for their
relevance as important personal 47,11racteristics of influence sources. (Simons,.

Berkowitz, and Moyer, 1970; Strong, 1968) Influences on attitudes and behavior are a
function of the message itself, the nature of the audience, and the characteristics

of the source (Zimbardo & Ebbesen, 1969). Within this theoretical framework it is
assumed that as social distance lessens -or interpersonal attraction increases the

aegree of interpersonal_ influence overattitudesand behavior increases (Kiesler &
Kiesler, 1969). It was felt that employing these personal attributes as components
of social distance might shed some light on the question: What sorts of persons are
most likely to be received as influence sources by black and white youths?

On the basis of previous research (Shim & Dole, 1967; Triandis & Triandis, 1960)

it was predicted that all four components would significantly contribute to social

distance but Ia varying amounts. Also of interest was the question: How do black
and white youth and their teachers compare on the relative importance attributed to

race, understanding others, competency, and trustworthiness as criteria for accepting

others?

1Prepared for presentation to the American Educational Research Association in New
York, February, 1971. The assistance of John Flor and Sandra Spooner is gratefully
acknowledged. Financial support was provided by the U. S. Office of Education through
Dr. Julian Greifer, Director, Institute for Community Affairs, Lincoln University.
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METHOD

Costerville is a small Northcastern industrial city with a population of ap-
proximately 40,0CD. Its citizens are well established, predominantly working class,
and approximately one-fourth black.- In the past few years there have been a number
of incidents reflecting increasedrnilithnceLL the part of the younger black group.
The public schools are modern and integrated. Costerville is particularly appropri-
ate for a study of interpersonal attitudes because it is typical In many respects of
small American cities during a period of rapid social change.

Subieeta

The subjects were graduating seniors and teachers in Costerville's public sec-
ondary school. The data were collected in the late Spring of 1970. School personnel
administered the research instrument through social studies classes. To encourage
7Crankness names were not required. Race was determined by self-report. After audit-
ing the protocols for completeness and cooperation the Tinal samples incl'Ided 48
black seniors and 208 white seniors. In addition 52 teachers, 51 of who were white,
completed the instrument.

Instrument

A social distance technique originated by Bogardus (1933), expanded upon by
Wostie (1953) and Triandis and Triandis (1960), and more recently modified by Shim
and Dole (1967), was adapted for this research. Each of two dimensions of the four
components was randomly combined, yielding 16 hypothetical stimulus persons represent-
ing all possible permutations. The four two-dimensional components and their descrip-
tive terms were: (1) understandinR--"understands others" (able to perceive clearly
the nature of another persnn's behavior; knows -hod others feel) or "lacks under-
standing of others"; (2) competence--"highly competent" (qualified, trained, capable
of fulfilling all requirements) or "barely competent"; (3) trustworthiness- "trust-
worthy" (can be depended upon; will keep a confidence, reliable, honest, sincere) or
"solLetimes untrustworthy"; (4) race--"white American" or "black American."

As a measure of subject cooperation and a control on race a 17th hypothetical
stimulus person was introduced whose description combined the components of "under-
stands others," "trustworthy," and "highly competent" with "citizen of Turnia." Thus,

Turnia, a nonexistent country, replaced the racial term. (It shoullbe noted that
respondents were aedwhatherthey were personally acquainted with any person like
each stimulus person. On auditing, the few subjects who claimed to know someone from
Turnia were discarded from the study.)

Subjects %we3,17: asked to rate the 17 stimulus persons on each of nine social
distance steps using a five point Likert scale.7he successive social distance steps
originated with Bogardus and were modified for the purpose of this study. For each
stimulus person (see Table 1) respondents were asked: "Would you accept this person
as a (1) member of your immediate family? (2) personal counselor on intimate prob-
lems? (3) close friend? (4) next door neighbor? (5) teacher in your neighborhood
elementary school? (6) employee on samb.job with you? (7) speaking acquaintance? (8)
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pupil.in.your family's school? (9) voter in your precinct?" For each of the nine
social distance steps S's were instructed to "indicate your acceptance of each person

in each situation as follow. 5absolutely accept; 4probably accept; 3--not sure

or cannot say; 2--probably not accept; and 1--absolutely not , --,opt." A score of 45,
then, represents highest,acceptance, while 9 is the lowest possible acceptance score
for each stimulus person.

Statistical Analyses

Means were computed on the degree of acceptance of all 17 of the stimulus per-
sons and comparisons among the three samples were analyzedby t-tests (Hays, 1963).

The stimulus person who was a "citizen of Turnia" was then dropped leaving 16 stimulus

persons for the subsequent analyses. Each of the eight component scores was computed
by averaging scores for thestiMuluspersons characterized by the dimension of the
component, e.g.., eight etimu7'.uspersons were described as "trustworthy," eight as

"sometimes untrustworthy," etc. T-tests for independent means were computed to
compare the i-hree groups on the component scores. Four-factor (2x2x2x2) ane.lyses of
variance were computed on the stirnitusperson scores within each sample in order to
ascertain the proportion of variance contributed by each of the four components to

the total social distance score (Triandis & Triandis, 1960).

Stimulus Pe sons

RESTILTS

Table 1 contains the means of the three samples on social distance scores at-
tributed to the 17 stimulus persons.

Place Table 1 about here.-------------

For all three samples the three highest ranking stimulus persons--those most willing-

ly acceptedwere characteri.zed by "understands others," "highly competent," and

"trustworthy." The least desirable stimulus person for all three groups was described

by the opposite dimension of these components. The white groups responded more
favorably to "white American" than to "black American" and the black students pre-

ferred "black American." However, when race was controlled by attributing origin to
Turnia (Stimulus person 3) there were no differences among the three samples. The

three groups were in general agreemert on the relative acceptance of the stimulus

persons. Bank-order correlations were white students vs. black students (.94), white

students vs. t-achers (.99). and black students vs. teachers (.95).

Comparis ns among the three groups on the stimulus persons are reportedin Table

1. Asterisks in the three columns on the right represent signif canoe levels of

t-tests. For example, in their acceptance of stimulus person 1, white students were
significantly (.01) higher than black students, teachers were significantly (.01)

higher than black students, and the difference between teachers and white students

vas not significant.
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SiLnific _' differences eere noZ;ed between black alid white students on 11 &fin-
ial-Ls persons, In all eight cases wher3 the stk.ulus person was described as "black
A.(!orican" the black students were significantly more accepting than the white stu-

nts. When teachers and black students were coirdpared, significant differences were
::'ound on nine stimulus persons. Teachers and white students differed significantly
on four stimulus persons. In sum, while there was considerable agreement between
wiJite students and teachers, the acceptance patterns of black students were quite
disfarate from those of the white students and teachers.

qcores

Table 2 contains moans of the 'Fliree groups on e:;,ght component scores. Sig-
Y:Ifi-ance levels of t-tests aced to test differences between groups are reported on
t1. right.

Place Table 2 about hero.

In compTIrison with the blsck stuc3eiibs the white students were more aecepting of
hite Llrican." Black students ware more favorable toward "black American,"

"rely cemp:,.tent," "lacks understanding of others," and "somotim,,s untrustworthy,"
T.:;achers, in cont2ast to blaa-, students, demonstrated higher values on "trustworthy,"
"i.ghly competent," and "white American," and lower acceptance of "black American,"
Teachers, when compsred to white students, were more favorably disposed on "tnnst-
wohy," "undPrstands " "highly competent," "black American," and "lacks
understanding of others."

Col,.ponc Variance

As hypothesized, all four components were significant contributing sources to

Focial distance. With one exception, for all three groups the proportion of social
dist-nee variance (Table 3) contributed by each of the four components yielded F-

Place Table 3 about hero.

ratios significant beyond the .001 level. For teachers, the racial component was
ajLnificart -st.-71e .02 level. Within each group the proportion of variance amorg the
four componsnts was distributed differently from the other two groups; no one compo-
nent contributed more than a quarter of the variance across the three groups. How-

ever, for all three groups trustworthiness and understanding in combination con-

tributed over half the variance. pace accounted for more variance among the black
students (23%) than among white students (1190 or teachers (1%). Competence played

a greater part in the acceptance of others by teachers (30%) than by white students

(22%) or,black students (17%). While a few interactions among components were sta-
tistically significant, in no instance did their -otal exceed 8 percent.
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DISCUSSION

Stimulus Persons

Among these young people and their teachers hypothetical persons described as
"highly competent," "understand others," and "trustworthy41 were the most acceptable
irregsrdless of race. This finding sggosts that blatant racism, at least on an
attitudinal level, is not a major characteristic of the interpersonal climate in this
school. Also, the black American who is concerned about narrowing his social diSe
twice from white peers or teachers may find that variables other than his race will
have importance. The finding that black students, in comparison with white students,
were significantly more eccepting of all eight "black American" stimulus )orsons may
be an indication of emergent black identify and pride among these youth. 'Interest-
ingly, however, this was not accompanied by a rejection of the eight,"white American"
stimulus persons; thus the black students demonstrated greater overall tolerance
than did the white students .

Com-onent Scores

With one exception i spection of t e component scores revealed that in every
significant difference between teachers and.students, the teachers showed greater
acceptance. It is encouraging that the teachers were higher on overall acceptance
.than their students. In our view this fits with the conception of the American
public school as an agent for increasing tolerance in the culture (Shim and Dole,
107). Black and white students found the positive dimensions of the components
equally attractive but the white students were significantly less propitious toward
the negative aspects. It may be that the black person, having been the target of
racial:abuse, has developed more of a "live and let live" attitude. On the racial
component black and white students both showed clenr,preferences for members of their
own race.

Combnent Variance

tech of the four components, while carrying different weights among the three
groups, did contribute significantly to social,distance. These results are consistent

with the theory that the acceptance of another person is rarely based on a single

-criterion.

Trustworthiness, clearly the most important component among the white students
and teachers was net so highly valued by the black students. This may be a statis-
tical artifact of the relatively larger proportion of social distance variance ac-
counted for by race among the black students. Also, trust may be more characteristic
of white middle-class values.

All three groups placed a premium on understanding. This personal characteris-

tic, long since identified as pivotal to meaningful interpersonal relationships,

appears to be important to both blacks and whites. Needing to be understood is a

human quality that apparently transcends race.

.There was considerable diversification among the _hree groups on-the importance
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attributed to competence. The relatively low status attributed to compeenee by
blacka may be a cultural artifact. Our field observations suggested that the black
youngsters from working class families may not aasociate with many peroons who are
"qualified, trained, capable of fulfilling all requirements." As such they may have
lower expectancies for competency levels and thus deem it less important as a cri-
terion for accepting another. This .speculation io in part_validated by the greater
acceptance by blacks of those who are "barely competent." Nor is it surprising that

achers, aware of their own needs to be competent and dedicated to "traaning" and
qualifying" people, would place a high value on competence.

It is on the matter of race that the three groups were most sharply divided.
:neck youths placed a greater emphasis on race in accepting others. HOwevor, among
the blacks it was noted that trustworthiness and understanding were attributed
slightly more importance than race, suggesting that these factors would effect
acceptance between two black persons. White adolescents weighted race lower ea an
acceptance criterion. On the whole teachers were loss concerned about race as a
component of social distence. These findings suggest that race is a more powerful
determinant of interpersonal etk!raction among blacks than among whites.

nelieations

The main implication of this study dee that interracial attitudes should not be
considered unidimensional. Acceptance and interaction between persons of different
races are not a function of race alone. Rather they are multiply determined. Dif-
ferentiation among the components of social distance can lead to a greater under-
standing of interracial attitudes.

The finding that black and white students showed clear preferences for member-
of ',heir own race has several implications. First, it suggests that human relations
training (Carkhuff & Banks, 1970) may have a legitimate place in the schools. Sec-
ond, friendship patterns among black and white students have important implications.
Coleman et al. (1966) found that having close white friendr, and being in a classroom
where "more than half" the students were white contributed to black students having
.ig-ncr achievement scores and college aspirations. A third implication can be drawr
in teTme of influence sources on attitudes and behavior charge. It may be that
black students are more open to influence from other blacks in areas of close inter-
rersonal relationsh4e5 such as counseling (Strangers & Riccio, 1970).

Directions for further research are implied. Analyses similar to those in this
study could be computed at the several points on the social distance continuum.
Determinants of acceptance may vary considerably when thinking of a "close fricai"
as opposed to a "voter in your precinct." Furthermore, a social distance scale could
be constructed with a social distance continuum limited to interpersonal relation-
cbips within the school.
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